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Introduction 



The purpose of this technical assistance paper is to provide Oregon Early 
Intervention (EI) and Early Childhood Special Education (ECSE) personnel with 
recommended guidelines for child assessment and determining eligibility in EI 
and ECSE programs. This paper defines and provides an overview of the child 
assessment process, requirements for determining eligibiUty for EI and ECSE 
programs, and guidelines for best practice in evaluating infants and young 
children. The recommendations contained in this paper are based on 
specifications for eligibility foimd in the Oregon Administrative Rules (OAR) 581- 
15-950, and OAR 581-15-051. 

The Department would like to acknowledge the following people who contributed 
to this document: Diane Bricker, Debra Eisert, Sandi Fink, Steve Smith, and Ken 
Kosko. Without their valuable expertise, this document could not have been 
completed. 
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Overview of the Child Assessment Process 



Before there can be any discussion of the child assessment process in Early 
Intervention (EI) and Early Childhood Special Education (ECSE) programs, it is 
helpful to first agree on terminology. Three distinct steps, or processes are 
discussed in this paper. The first step is screening, which is "a brief assessment 
procedure designed to identify children who should receive more intensive 
diagnosis or assessment" (Meisels & Provence, 1989). The second step is eligibility 
evftliifttion. which includes the procedures used by qualified personnel to 
determine a child's initial and continuing eUgibility for EI or ECSE services and 
to describe performance in a variety of developmental areas. The final step is 
Tniiivifliial Fsinii^Y ffftrvice Plan (IFSP) afisefiRment where ongoing procedures 
are used throughout the child's time in the EI or ECSE program to develop a 
comprehensive and individualized educational plan, and to docimient progress. 

Child assessment is a carefully formulated process that attempts to address the 
critical factors associated with providing services to appropriate children. This 
process outlines three :fteps that are separate, but complementary. Each step is 
fundamental to the delivery of quality services to yoimg children. 

StepQne: Screening 

The screening process should be efficient and economical with minimal over- 
identification (over-screening) of noneligible children and no under identification 
(xmder screening) of potentially eligible children. Tools developed for screening 
need to be brief, easy to administer, and easy to interpret (e.g., pass, fail), thus 
keeping per child cost low. It is essential to use tools that were developed for 
screening and not tools developed for estabUshing a diagnosis or for developing an 
IFSP. Instnnnents developed for these latter purposes provide in-depth 
information on children's behavioral repertoire and are costly to administer and 
interpret. Appendix I contains a list of screening instnmients. This Ust is not 
exhaustive, but provides a sampling of reliable screening instnmients that are 
available. EI and ECSE should honor all referrals made to their program, 
regardless of the screening procedure used for making the referral. 

Step Two: EKglhilitvFHmliintinn 

Procedures or instniments selected should yield resxilts that permit determining 
if the child meets state criteria for eligibility for EI or ECSE. This requires more 
comprehensive and detailed information on the infant's or child's behavioral 
repertoire (i.e., what he or she can and cannot do). Instniments and procedures 
appropriate for screening are not appropriate for determining eligibility. In 
general, developmentally-based, norm-referenced instnmients administered by 
trained exaruners provide the type of outcomes necessary for establishing 
eligibihty. Depending on the local process for determining eligibihty, long term- 
goals may be developed at this step. Appendix II contains a Hst of evaluation 
instruments. 



step Three: TFSP Assessment 

Program assessment follows if the child has been determined eUgible for EI or 
ECSE services. For this step, different assessment procedures or instruments are 
necessary. Rather than yielding outcomes that permit comparison with norms 
and/or for estabHshing a diagnosis or eUgibiUty, the outcomes should be program 
relevant for developing IFSP's. The assessment information shotdd be directly 
applicable to the development of long and short-term objectives that constitute the 
child's IFSP. Appendix III contains a Hst of assessments used for developing 
short term objectives and for ongoing program development. 

Table 1 presents a review of the three types of assessment involved in obtaining 
and deUvering services, their purpose, possible examiners who are qualified to 
conduct the assessment, and the desired outcomes. Screening, eUgibilily 
evaluation, and IFSP assessment are separate processes that require different 
tools and procedures. Understanding this is fimdamental to interpretation of the 
recommendations contained in these guidelines. 



Table 1 



Child Assessment 
Step 


Purpose 


Possible 
Examiners 


Outcomes 


One 


Screening 


Paraprofessional, 

and/or 

Professional 


Pass (refer to other 
services, if 
appropriate) 
Fgdl (refer for 
eligibility 
evaluation) 
Questionable (refer 
for eligibility 
evaluation) 


Two 


^^tennine 
2hgibiUty 


Professional 
Examiner 


Ineligrible (refer for 
follow up) 
Eligible (refer for 
services and 
develop long-term 
goals) 


Three 


IFSP Assessment 

(Program 

Assessment) 


Professional, 
Paraprofessional, 
and Parent Team 


Determine short- 
term objectives 
and document 
progress 
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Legal Requirements for Determmnig EligibUity 



Overview of the Procedures for Establishing EligifaiUty 

(1) Where concern about a child's development is indicated, the child and 
family are referred to the local designated Referral and Evaluation agency 
for intake and screening. Referral sources generally include physicians, 
public health nurses, social/welfare workers, child development 
speciaUsts, pubhc school personnel, mental health program personnel, 
preschool programs, day care programs, and parents. Following 
screening, a decision will be made by the multidiscipUnary team (MDT) 
regarding the need for a formal evaluation of the child to determine 
eligibility. Children who fail the screening receive a complete evaluation, 
based on referral concerns and screening results. The particular MDT for 
a child should be identified by the designated Referral and Evaluation 
Agency in each coimty. 

(2) After the decision is made to conduct an eligibility evaluation the 
designated Referral and Evaluation Agency is responsible to make sure 
that the appropriate evaluations are completed. The child mvist be 
evaluated in all areas of suspected disability (34 CFR 300.531). Following 
the evaluations, a written report (MDT report) must be developed 
explaining the results of the formal evaluation, including a review of 
previous testing, medical information, parent reports and information, and 
other evaluative information as necessary to determine eligibility and the 
need for sendees. The MDT report must indicate whether or not the child 
meets eligibility criteria and whether or not a need exists for early 
intenrention or early childhood special education. All appropriate due 
process forms must be completed. These forms are included in the 
Department of Education technical assistance paper. Special Education 
Forms Voimnes 1 and 2. 

Trained personnel on the MDT administer approved norm-referenced 
instruments that meet the following criteria: 

a) Tests are comprehensive including items in the areas of cognitive 
development, receptive and expressive language, gross motor 
development, fine motor development, social and self-help skills; 

b) Tests are developmentally sequenced (items are arranged 
sequentially fi-om easy to more difficult); 

c) Tests are appropriate for either birth-to-two year olds or three-to-five 
year olds, or both age groups; 

d) Tests have adequate normative (standardization) data (see Appendix 
IV for description); 

e) Tests have adequate reliability ard validity data (see Appendix IV for 
description); 

f) Tests have outcomes that are interpretable for determining eligibility. 
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Evaluation for eligibility should be considered an ongoing, interactive process 
throughout the intervention period. It is recommended that services, the level of 
services, or the need for continuation of services be reviev/ed at least once within 
the first year of the individual family service plan (IFSP) even though the law 
(ORS 343.521) indicates an annual IFSP review. Due to the changes occurring in 
young children, a mid-year review may indicate significant improvements and a 
redetermination of services and placement may be necessary. 
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Rules and Guidelines (OAR 581-15-950): 

(1) The designated referral and evaluation agency estabUshed in each coimty 
shall accept referrals and ensiire that evaluations are conducted in 
compliance with federal and state regtdations. 

(2) Evaluations shall be conducted and shall: 

( a ) Be administered by personnel trained in the use of the evaluation 
instruments; 

All individuals administering evaluations must be trained in evaluation and the 
use of evaluation instruments. Individuals administering evaluations for 
determining eligibility for the noncategorical developmental delay include 
supervisors, specialists, and related services personnel as defined in OAR 581-15' 
1100, Each must be trained in the administration of the paHicular tests being used. 
Personnel administering the eligibility evaluation for the IDEA categorical areas 
must be trained in the particular area being evaluated and be trained in the 
administration of the particular tests being used. For example, a speech /language 
pathologist must conduct the evaluation to determine eligibility for the 
speech /language area; a teacher, psychologist, or behavior consultant trained in 
the area of seriously emotionally disturbed must conduct the evaluation to 
determine eligibility for the seriously emotionally disturbed category; an 
audiologist must conduct the evaluation to determine eligibility for the hearing 
impaired category; an occupational or physical therapist must conduct the 
eligibility evaluation for the orthopedic impairment category. 

(b) Be conducted by a ^iT ^lTniim of two trained personnel from different 
disciplines one of which is trained in the area of the suspected 
disability; 

To determine eligibility in any area^ at least two trained personnel from different 
disciplines must be involved. Different disciplines include, but are not limited to, 
teachers / specialists, speech /language pathologists, social workers, behavior 
consultants, audiologists, psychologists, physical therapists, and occupational 
therapists. For example: 

• wfien only one area of disability is suspected, a person trained in that area should 
evaluate the child in that area and a teacher / specialist or psychologist should 
assess the child's overall development; or 

• when determining eligibility for the mental retardation category, a psychologist 
should complete the eligibility evaluation and be accompanied by a physical 
therapist or occupational therapist if an orthopedic impairment is suspected; or 

• when determining eligibility for the noncategorical developmental delay, a 
teacher / specialist trained in early childhood special education should complete 
the eligibility evaluation in conjunction with a behavior consultant or 
psychologist if seriously emotionally disturbed is suspected, 
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Be administered in the child's native language or mode of 
commmiication^ miless it is deaiiy not feasible to do so; 

It is imperative to document that all evaluations are conducted in a manner which 
will give a child the best opportunity to demonstrate abilities. Prior to any 
evaluation, the child's dominant language should be dete mined. The evaluators' 
efforts to ensure that the child's language and communication mode have been 
considered must be documented. Qualified examiners, fluent in the child's 
language, or interpreters, must be used to assist in the evaluation when the 
evaluator does not have fluency in the child's language. 

Use evaluation instruments and procedures that are not racially or 
culturally discriminatory; 

Evaluation instruments must be carefully selected to prevent identification based 
on environmental, economic disadvantage or cultural issues. The evaluation 
instruments used should include norms of the racial group of the child being tested. 

Use a minimum of two validated evaluation instruments, one of 
which shall be standardized; 

When conducting evaluations, all instruments must be validated and at least one 
must be standardized. The administration manuals for all evaluation 
instruments should indicate whether the instrument is validated and 
standardized. It is recommended that two instruments be used for each area of 
suspected disability or delay in order to get a more complete picture of the child and 
according to federal and state law (34 CFR 300.532, 34 CFR 303.323, and OAR 581- 
21-030 which indicate that no single procedure can be used as the sole criterion). 
For example, when evaluating to determine eligibility for the noncategorical 
developmental delay, if a child is tested using the Battelle Developmental 
Inventory and is found to be below 1.5 standard deviations on the expressive 
language subtest and the gross motor development subtest, and the Preschool 
Language Sample is given as the second test, the evaluators should also complete 
the Peabody Motor Skills Test (or another motor test) as a second test for the motor 
area. Or, when evaluating a child to determine eligibility for seriously 
emotionally disturbed and speech /language, twt tests for each area must be 
completed. These could be the Louisville Behavior Checklist and the Test of Early 
Social-Emotional Development for the seriously emotionally disturbed area and 
the Test for Early Language Development and the Test of Auditory Comprehension 
of Language Revised for the speech / language area. Evaluation instruments 
should be selected carefully to use with individual children depending on the child 
and the suspected area of disability or delay. Evaluators should not use the same 
evaluation instruments with every child. Also, the use of two intelligence (IQ) tests 
for one child should be avoided. In addition, evaluators should not use subtests to 
determine eligibility unless each subtest of the evaluation instrument has been 
individually standardized and the instructions indicate that subtest scores can be 
used independently of one another and can "stand alone." Nonstandardized tests 
should only be used to help substantiate the standardized test scores, or when 
standardized instruments can not be used because of the child's functioning level. 
In the latter case, the MDT report must document why standardized instruments 
were not used. 
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Iiiciude a rninimiim of one observation of the dbildinhis orher 
natural setting, if possible, with permission of the parent; 

To help substantiate the evaluation information, at least oae observation must be 
completed. An observation should be at least 20 minutes in length and should occur 
in the child's natural setting, if possible. The "natural setting" is defined as the 
environment where the child spends 50 percent or more of his or her [active] day 
(OAR 581-15-900), Permission should be obtained prior to conducting an 
observation. Permission should be obtained as a part of the consent for initial 
evaluation. 

Include a review of previous testing and medical information, parent 
reports and information; and 

All previous testing, medical information, and parent reports and information 
must be reviewed by the evaluators prior to the administration of any evaluation 
instruments and be considered when interpreting test results and information 
obtained through other methods. A summary of this information must be included 
in the MDT report. 

Include other evaluation information as necessaiy to determine 
eligifailify for early intervention or eaiiy childhood special education. 

Other evaluative information such as language samples, behavior rating scales, 
and teacher reports must be reviewed by thp evaluators prior to or in conjunction 
with the administration of any evaluation instruments. This information, when 
collected, must be considered when interpreting test results and information 
obtained through other methods and used in the eligibility determination. A 
summary of this information must be included in the MDT report 

(3) Determination of eligibility shall occur within a "reasonable period of time" 
from the date parents sign the consent for evaluation. The Department of 
Education interprets "reasonable" as 45 days. 

(4) A child shall be eligible for early intervention services: 

(a) From birth through 18 months of age when there is docxmientation 
from a physician licensed by a state board of medical examiners that 
the child has an identified genetic, neurological, muscular, or 
medical condition that will result in a developmental delay if not 
provided early intervention services; or 

(b) From birth through two years of age when there is documentation 
that the child's developmental age is: 

( A) 56 to 75 percent of the child^s chronological age in three or 
more of the following skill areas: 

(i) cognitive development 

(ii) receptive language 

(iii) expressive language 

(iv) gross motor development 

(v) fine motor development 

(vi) social, emotional, or behavioral development 

(vii) self-help skills, or 

(B) 40 to 55 percent of the child's chronological age in two of the 
skill areas in Subsection (4)(bXA) of this rule; or 



(f) 



(g) 



(h) 
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(C) Less than 40 percent of the child's chronological age in one of 
the skill areas in Subsection (4)(bXA) of this rule; and 
(c) The need for early intervention services is demonstrated by the 
evaluation results, observations, medical reports, and parent 
information. 

(5) A child shall be eligible for early childhood special education when he or 
she is three years of age to eligibility for entry into kindergarten and; 

(a) Experiences a developmental delay of 1.5 standard deviations or more 
below the mean in two or more of the skill areas listed in Subsection 
(4Xb)(i) of this rule; or 

(b) Meets the criteria for one of the disabling conditions listed in OAR 
581-15-051 (added for clarification): 

Visually impaired Seriously emotionally impaired 

Hearing impaired Mentally retarded 

Speech/Language impaired Autism 

Orthopedically impaired DeafTBlind 

Specific learning (Usability Other health impaired; and 

(c) The need for early childhood special education is demonstrated by the 
evaluation results, observations, medical reports, and parent 
information. 

(6) Following completion of the evaluation, the designated referral and 
evaluation agency shall convene the MDT who shall: 

(a) Review all evaluation data for the purposes of determining eligibility 
of the child for early intervention or early childhood special education 
services and the need to receive such services; 

(b) Prepare a written report signed by the team members documenting 
the child's eligibility for early intervention or early childhood special 
education; and 

(c) Forward a copy of the eligibility report to the contractor. 

(7) Each contractor, subcontractor, or the designated referral and evaluation 
agency shall review the eligibility report with the child's parents prior to or 
during the initial IFSP meeting. 

(8) The contractor shall notify the child's resident school district upon 
determination of eligibility for early intervention or early childhood special 
education (after obtaining pgirent permission for release of information). 

(9) The contractor is responsible for ensuring that eligibility for services is 
based upon the results of evaluation information and that no child is 
deemed eligible without proper evaluation. 
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Obtaining valid and reliable information when assessing infants and young 
children is challenging and requires experience, planning, and creativity on the 
part of the examiner. Young children are often unable to sit for any great length 
of time and their language skills may not be developed to the point where they can 
respond to an examiner's question-and-answer format. In addition, young 
children's behavioral responses will most likely vary depending on their mood 
and physical state, the time of day, where the assessment is administered, and 
whether or not the examiner is familiar to the child. 

Examiner Characteristics 

Competent examiners of young children have experience in testing infants and 
young children and are knowledgeable about normal child development. 
Competence is demonstrated through: 

• The ability to make the child feel comfortable by using language that is 
understandable to the child, such as short sentences and simple 
vocabulary; 

• The ability to "follow the child's cue" by allowing the child to initiatt contact 
with the examiner. Before the examiner begins testing, he/she will offer 
interesting toys or objects to the child to provide the child with time to adjust 
to a new situation; 

• The ability to understand and respect the child's personal space by initially 
interacting from a distance. This is especially true for children whose 
stranger anxiety is high; 

• The ability to maintain the child's attention, present test items, and record 
observations of behavior and responses, all in a relaxed, unhurried 
manner; 

• "Hie ability to be flexible and ready to change the assessment format when 
the child demonstrates normal preschool characteristics such as 
distractibihty, fatigue, restlessness, shyness, or dependency; and 

• The ability to establish rapport and communication with the parents. In 
addition a good examiner will observe the parent's interaction style with 
their child and be able to take cues about what to do with the child. 
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Gathering Multiple Sources of Irif ormation 

Gathering multiple sources of information on a child when determining 
eligibility is not only a good idea, both state rules and federal regulations mandate 
this practice. As discussed previously, standardized assessments may be diflicult 
to administer to young children. A child's fluctuating performance or poor 
performance may be attributed to a variety of factors that a standardized 
assessment is unable to determine. Meisels and Provence (1989) state that 
"research has shown that no single factor is always present or always absent 
when high levels of socio-emotional and intellectual deficits are fornid (pg. ^ 
child's health and developmental outcomes are influenced by both biological and 
environmental factors and no single instrument or procedure can be sensitive 
enough to explain the complex nature of a child's development. 

MDT's can gather reliable information on a child with advance planning. As a 
child may spend his or her day in a variety of settings and interact with several 
adults, team members should expect to collect information from multiple sources. 

Information should be gathered from a variety of locations, as appropriate and 
with parent permission: 

• Home 

• Preschool, day care, or center-based program 

• Other programs that may have impact on child and family 

Information should be gathered from a variety of sources that are appropriate 
for each individual child: 

• Parents 

• Teachers 

• Day care providers 

• Therapists 

• Health professionals 

Information that must be considered when determining eligibility: 

• Standardized norm-referenced tests; 

• Observations in the natural setting; 

• Review of health/medical records; 

• Criterion-referenced tests (to supplement norm-referenced tests); 

• Parent information, records of developmental milestones; 

• Review of previous testing and records. 

Approaches to gathering information: 

• Direct testing 

• Structured observation in several environments 

• Interviews 

• Parent checklists 
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Parent Involvement 



Today, EI and ECSE personnel recognize the important role parents and families 
play in the development of their children. Parents are the m^or source of 
information regarding their child. Parents are also seen as the primary teacher 
of their child and the ones who best know the child. When families are involved in 
the assessment process, professionals not only gain valuable information about 
the child not learned from standardized assessments, they are also providing an 
opportunity to establish a relationship and partnership with famiUes. Meicels 
and Provence (1989) have developed the following questions for EI and ECSE 
programs to consider regarding parent involvement in the assessment process. 

1. What is the purpose of the assessment and what outcomes are to be 
achieved? 

2. Will the ascessment address the questions and concerns of the parents? 

3. Are the parents involved in determining the natvire of the assessment 
process, the areas to be assessed, and the methodology to be used, as well as 
the extent of their participation? 

4. Will the assessment consider the child's developmental and adaptive 
fimctioning within the context of the family unit and parent-child 
interaction? 

5. Does the cUmate of the assessment process encourage optimal comfort and 
sharing by family members and by professionals? 

6. Are assessment findings presented in a jargon-free, integrated manner 
that promotes understanding and that emphasizes the child's strengths as 
well as vulnerabilities? 

7. Are the parents involved in developing the IFSP and in determining the 
future coiurse of action? 

8. Are issues of cultural diversity included sensitively in the assessment 
process? 

These questions provide EI and ECSE programs the opportunity to clarify and 
develop procedures for collecting information, the roles for families and 
professionals, and the expectations for all participants. 

Testing Efficiency and Sequence 

Examiners of young children often face a serious dilemma: a Umited amount of 
time to obtain needed information and a child whom most often isn't concerned 
with timehnes. In most testing situations, examiners do not have the luxury of 
unlimited time or days to evaluate a child. In a -hort period of time, the examiner 
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must establish rapport with the child, maintain his or her interest, and observe 
and record requested behaviors. Even though examiners must deal with time 
constraints, Ulrey (cited in Danielson, et al, 1988) has suggested guidehnes for 
individuals to maximize the quality of their time when testmg young children. 

1. Know the test so well that the transition between test items are smooth and 
the child does not have a chance to get bored. 

2. Be ready to present the next test item to the child just as soon as he or she 
finishes with the first task. 

3 Take time to visit or interview the parents before the actual child 

assessment. The child can use this time to adjust to the stranger and new 
situation. 

4. As the child becomes more comfortable with the examiner's presence, the 
examiner becomes more active offering the child an interesting toy or 
object. The examiner can then transition into a more formal testing 
situation. 

5. Alternate easy items with more diffictilt items. 

6. Administer interesting objects and/or non-language items first. 

7. Repeat failed items at a later time if possible. 

8. Reassure the parent as a ceiUng is reached. 

9. Do not push for a response if the child refuses to respond to an item or 
direction (children will let the examiner know when they are bored or do 
not know something. Insisting on a response frustrates both child and 
examiner). 

One final note: If an examiner is unable to complete an evaluation of a child for 
whatever reason, he or she has not failed. It is appropriate to say that the testing 
situation ended before the evaluation was completed. If a child is too tired or too 
distracted, the information gathered is not a reHable measure of the child's true 
abihties. It is inappropriate for an examiner to try to infer information about a 
child from incomplete testing results. The examiner should schedule another 
time to evaluate the child. 



Adapting Standardized Tests 

There are few good standardized tests available for evaluating infants and young 
children. Given the limited number of available tests, examiners may find it 
necessary to adapt tests to assess a child's strengths and needs. When it is 
determined necessary to adapt a standardized test, the results must be interpreted 
with caution. Once a standardized test has been adapted, the norms for that test 
can no longer be used and the scores should not be reported. A standardized test 
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that has been adapted may provide useful information about what the child can 
and cannot do in relation to developmental standards, but the scores are not 
accurate or useM. In the instances where tests have been adapted, these 
adaptations should be noted in any written reports. 

There are two conditions when examiners may find adapting tests necessary 
(Danielson, et al, 1988): 

1. when a child cannot achieve even a minimal score at the lower end of a test 
that is appropriate to the child's age, or 

2. when a child's handicapping condition makes standard use of a scale 
impossible. 

Tests should be adapted v/hen the resulting information can provide valuable 
insight to the MDT. If tests must be adapted to determine a child ehgible for EI or 
ECSE services, the MDT must assure that all supporting evidence has been 
gathered to dociunent the child's disability and need for EI or ECSE services. At 
least one of the tests administered to the child should be standardized. 

Informed Clinical Opinion 

The use of informed clinical opinion by MDT members is necesseiry but 
controversial in EI and ECSE programs. Informed cHnical opinion uses 
qualitative and quantitative information to assist in forming a determination 
regarding the potential need for EI or ECSE services. Eligibility for EI and ECSE 
services, as outlined in OAR 581-15-950, includes requirements for standardized 
assessment, an observation in the natural setting, review of previous testing, 
medical information, parent reports, and other evaluation information necessary 
to determine ehgibihty. Not only are the scores from standardized assessments 
required for eUgibility determination, so are the reviews of the above stated 
additional reqiairements. Informed clinical opinion does not preclude the use of 
standardized assessments to determine eligibiUty. The review of all the above 
mformation is necessary for MDT members to effectively become informed about 
the child's developmental needs and eligibility status. The conclusions reached by 
the MDT should be documented, in writing, and become a part of the MDT report. 

Elements of informed clinicsJ opinion may include: 

• clinical interviews with parents; 

• evaluations of the child at play; 

• observation of parent-child interaction; 

• information from teachers or child care providers; and 

• neurodevelopmental or other physical examinations. 

All of the information obtained must be reviewed and integrated to develop a total 
picture of the child. 



ERIC 



18 



Planning An Assessment 
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Selecting an Assessment Batteiy 

The instruments and procedures selected for each child should be individualized 
to the referral questions, demonstrate technical adequacy, and be appropriate to 
the unique characteristics of the child and family. Table 2 (Neisworth & Bagnato, 
1986) lists characteristics of good assessment batteries. 

T^ble2 

ASSESSMENT OF YOUNG CHILDREN SHOULD BE: 

MULUMEIASURE battery consists of several types of assessment 

techniques (i.e., observation, peirent interview, 
structured eliciting tasks, etc.); 

MULTISOURCE battery contains input from parents and several 

team members; 

MULTHJOMAIN battery allows for analysis of several 

interrelated developmental and behavioral 
processes; and 

MULTIPURPOSE as much as possible, battery simultaneously 

services as a guide to individual intervention 
and program planning and evaluation. 

Where Should Assessments Take Place? 

The setting for evaluation of infants and yoimg children is an important step in 
the assessment planning process. Evaluating a child in an informal setting, 
such as home or day care, provides an opportimity for the child and family to be 
relaxed in a comfortable and familiar setting. (While this can be an advantage in 
many cases, some home environments may not be conducive to testing.) 
Unfortunately, most EI and ECSE programs cannot afford the luxury of 
evaluating all children in their home environments. 

More formal settings, such as specialty clinics, pediatricians* offices, or schools 
may be intimidating to children and families, but they may also have some built 
in advantages. First, a child needing a comprehensive evaluation in many areas 
of development may easily be evaluated when all team members are in a single 
location. Second, some specialized assessments require settings with few 
distractions, such as audiometric examinations. Third, assessing a child in a 
formal setting controls distracting elements such as siblings, barking dogs, and 
ringing phones. 
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There are advantages and disadvantages to any testing situation, which points to 
the need for multiple assessments and observations of the child in his or her 
natural setting. Illness, fatigue, fear, anxiety, excitement, or upset from any 
source can influence an infant's or young child's behavior during an assessment 
(Meisels & Provence, 1989). The process for determining eligibility for any child 
should not be based on a one-time evaluation. 

Observations in Natural Settings 

While gathering information from standardized tests is mandated for 
establishing eligibility for services, a child's test behavior may not be a t3rpical 
representation of their behavior in other settings (Bracken, 1991). Observations of 
yoimg children in their natural settings are used to compliment the use of 
standardized tests. Observations provide valuable information about specific child 
behaviors and abilities that may or may not have been observed during the formal 
testing situation. Specifically, planned observations may confirm or dispute 
findings from formal assessment, help explain variable test performance, 
informally assess functional skills, and provide opportunities to observe the 
child's interactions with peers and adults in familiar surrotmdings. 

Observations of a child in multiple environments would be ideal, but limited 
budgets, stafi*, and time make this a difficult, if not impossible task. For eligibility 
purposes, OAR 581-15-950 mandates that EI and ECSE programs make at least 
one observation of a child in his/her natural environment. As defined previously, 
a child's natural environment is one where the child spends more than 50% of 
their day. A child's nonevaluation behavior may be observed in a preschool 
classroom during structured and nonstructiu'ed activities, in the home, a day 
care setting, at a baby-sitter's home, or any other representative environment 
where the child spends a major portion of their active day. Such observations 
shoiild be for no less than 20 minutes. Parent permission must be obtained before 
observations outside of the formal testing situation are undertaken. 

Individuals planning observations in the natural environment should determine 
beforehand what they waixt to observe and how they will obtain the information. 
Observers have g'merally collected their data from formal assessments and are 
looking for additional information to supplement their objective data. Observation 
periods are usually short periods of time so the observer must have some idea 
what he or she is looking for. The following behaviors (Bracken, 1991) are a 
partial listing of potential behaviors that may be observed in a variety of settings. 

• Speech and Language - observation of a child's language skills in a natural 
setting can provide information about the cliild's cognitive abilities and 
level of social and emotional development. It is important to observe the 
child's communicative intent, both verbally and nonverbally (with peers, 
parents, caregivers, teachers, etc.), and the ability to follow directions. 

• Fine and Gross Motor Skills - a child may score poorly on motor scales due 
to shyness, fear of failure, or an inability to comprehend the verbal 
directions for the task. In addition, a child with a lack of educational 
experience may not perform well on formal drawing, coloring, or cutting 



tasks, but may do very well with buttoning, zipping and manipiilating 
small objects. A child observed outside the formal testing situation may 
demonstrate abilities not observed during a standardized test. 

• Social Interactions - observing a child in their natural setting provides 
valuable information about the child's ability to cope and interact with peei ' 
and caregivers. Caution must be taken before any direct inferences about a 
child's behavior are made from any one observation period. Any child with 
referral concerns in social and emotional development must be observed in 
at least two different settings. 

Other information may be also be sought dxiring an observati^ n in a child's 
natural setting. It is helpful for observers to have aome idea what tiiey are looking 
for and develop a plan for obtaining the information. The following strategies are 
suggested methods for collecting observational information on children. 

• Narrative Descriptions - an informal collection of descriptions about a child 
that are gathered over time by teachers or other caregivers. Observations of 
the child are not necessarily structured or planned, but the observer will 
intermittently record relevant events after they happen. 

• Running Record - a continuous record of a child's behavior over an 
extended period of time. This is a time-consuming process that requires 
detailed notes and regularly schedvded observations. 

• Checklist or Rating Form - used to gather information on development of 
specific skill areas. 



Cultural Competence in Assessment 

Many EI and ECSE programs in Oregon are serving famiUes from a variety of 
linguistic and cultural backgrounds. These famihes can have a major impact on 
programs and service delivery. In particxilar, the issues around screening and 
assessment practices are extremely important for all service providers to 
consider. As discussed previously, the availability of standardized instruments 
that meet requirements for determining eUgibility is extremely limited. Of those 
instruments that do meet requirements, most are not available in a variety of 
languages. In addition, most of the instruments available have not included a 
wide range of cultures in their standardization samples. These instrument 
limitations may lead to biased ^est results for an unprepared MDT. 

Individuals working in EI and ECSE programs must become proficient in 
working with famiUes from a variety of backgroimds. They must be prepared to 
learn and be open to variations within the same cultural group. Cxiltural 
variables (Anderson & Fenichel 1989) cross all cultures and include: 

How people feel about, manifest and treat health, illness, and physical, 
mental, and emotional disabilities; the group of people in one's life who are 
considered to be family members and the relationships these people have to 




each other; childrearing techniques; and language and the different ways 
in which people communicate, (p. 7) 

Anderson and Fenichel (1989) go on to define cultural sensitivity as it applies to EI 
and ECSE programs: 

Cultural sensitivity implies, rather, knowledge that cultural differences as 
well as similarities exist, along with a refusal to assign values such as 
better or worse, more or less intelligent, right or wrong to cultural 
differences; they are simply differences, (p. 8) 

EI and ECSE providers can become aware of the cultural groups that live in th 
communities and learn some of the general characteristics of those cultures. 
This knowledge vdll provide a starting point for the providers and families as iiey 
establish a working relationship. EI and ECSE providers are then aware of some 
of the possibilities that they may encoimter with a family, but they must thei i 
individualize the information to each family. Assumptions based on 
characteristics of a particular cultural group cannot be generalized across that 
entire group of people. 

EI and ECSE service providers need to learn the limitations of different 
assessments to avoid the misinterpretation of assessment results. In other 
words, programs must become ciilturally competent to deal with individual 
families in a variety of situations. Cultural competence has been defined by 
Roberts (1990) as "a program's ability to honor and respect those beliefs, 
interpersonal styles, attitudes, and behaviors both of families who are clients and 
the multicultural staff who are providing services" (p.l). 

There are several ways for EI and ECSE providers to increase their culttiral 
competence in dealing with families from diverse backgroimds. First, increase 
awareness by reading prepared materials on the subject (sea references) and 
attending workshops as they become available. Second, hire and learn from 
bilingual, multicultural staff. Much of the learning about different cultures 
happens "on the job," and it may be perfectly appropriate to ask families for 
clarification when issues arise. The following two examples of families from 
different cxiltures highlights how misunderstandings can occur through family 
interview and child assessment. 

Example One: A two-year-old child of Asian American descent is referred by a 
concerned health professional to an Early Intervention program. The referral 
concern for this child is that he is not yet walking. The examiner has some basic 
information about Asian American culture, and wonders if the mother s practice 
of canying her child may have delayed the onset of his ability to walk 
independently. Is this child really delayed and in need of service? It*s not an easy 
yes or no answer. The examiner has some basic information, but must 
investigate further before any conclusions can be drawn. It is only after a 
relationship has been established with the family and appropriate assessments 
have been completed that the need for services can be determined. 
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Example '^wo: A Native American child is being evaluated for eligibility for ECSE 
services. The child avoids all direct eye contact with the examiner and appears to 
be very quiet and withdrawn. Does this child display some autistic tendencies or 
emotional problems? The examiner is aware that maintaining direct eye contact 
in many Native American cultures is a sign of disrespect. In addition, yoimg 
children are often "seen and not heard." The examiner cannot assxime anything 
about this child based on previous knowledge about Native American culture. 
The examiner must first get to know this family on an individual basis and 
provide appropriate assessments before any conclusions can be drawn. 

EI and ECSE providers may be able to generalize some basic characteristics about 
diverse cultures, but must remember that all families fimction individually based 
on their own values and beliefsi 

In Cultural Competence in Screening and Assessment: Implications for Services 
to Young Children with Special Needs Ages Birth through Five (1991), Anderson 
and Goldberg provide, in the following two pages, additional strategies and 
questions for providers to use when working with families from a variety of 
backgrounds. 
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strategies for Professionals Working with FamiUes from Various 
Cultural and/or Linguistic Groups 



1 Individualize the screening and assessment process for parents as well as 
for children. Children and other family members may be at various levels 
of accialtxiration and may reqmre similar or varying degrees of 
modifications, adaptations, or support, such as language interpretation. 

2. Do a self-assessment of your own cultural backgrormd, experiences, values, 
and biases. Examine how they may impact your interactions with people 
from other cultural groups. 

3. Begin the screening and assessment process at the point where the parents 
are. Find out their concerns, why they are coming to you, and what they 
hope you can provide. 

4. Take the time to estabhsh the trust needed to fully involve the family in the 
screening and assessment process. 

5. Use biHngual and bicultviral staff, or mediators and translators whenever 
needed. Try to maintain a consistency of providers to allow the family to 
establish ongoing communication. 

6. Allow for flexibihty of the process and procedures. You may need to meet 
with parents at their job site, or call them when they return home from 
their job. You may need to modify test items to ensm-e cultural competency. 

7. Conduct observations and other procedures in environments famihar to the 
child. These may be at the home of their grandmother, outdoors, or at their 
parents' work site. 

8. Provide assistance and be flexible in estabhshing meetings with parents. 
This might include providing for child care of siblings, transportation to a 
meeting site, or meeting the family in their home. 

9. Participate in staff training on cultural competence skills in screening and 
assessment. Strive to achieve standards for professional competence. 

10. Conduct ongoing discussions with practitioners, parents, poHcymakers, 
and members of the cultural communities you serve. 

From Cultural Competence in Screening and Assessment: Implications 
for Services to Young Children with Special Needs Ages Birth through Five (p.22) 
by M. Anderson and P. Goldberg, 1991, Minneapohs, MN: PACER Center and 
NEC*TAS. Reprinted with permission. 
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Questions for Professionals to Ask When Conducting a Culturally 
Sensitive Screening and Assessment 



1. With what cultiaral group was this screening or assessment tool normed? 
Is it the same cultiare as that of the child I am serving? 

2. Have I examined this screemng and assessment tool for ctiltm-al biases? 
Has it been reviewed by members of the cultural group being served? 

3. If I have modified or adapted a standardized screening or assessment tool, 
have I received input on the changes to be certain it is culturally 
appropriate? If using a standardized tool, or one to which I have made 
changes, have I carefully scored and interpreted the results in 
consideration of cultural or linguistic variation? When interpreting and 
reporting screening and assessment results, have I made clear reference 
that the instnmient was modified and how? 

4. Have representatives from the cultural community met to create guidelines 
for culturally competent screemng and assessment for children from that 
group? Has information about child-rearing practices and typical child 
development for children from that community been gathered and recorded 
for use by those serving the families? 

5. What do I know about the child-rearing practices t f this cultural group? 
How do these practices impact child development? 

6. Am I aware of my own values and biases regarding child-rearing practices 
and the kind of information gathered in the screemng and assessment 
process? Can I utilize nondiscriminatory and culturally competent skills 
and practices in my work with children and families? 

7. Do I utilize parents and other family members in gathering information for 
the screening and assessment? Am I aware of the people with whom the 
child spends time, and the level of acculturation of these individuals? 

8. Do I know where or how to find out about specific ctdtural or linguistic 
information that may be needed in order for me to be culturally competent 
in the screening and assessment process? 

9. Do I have bilingual or bicultural skills, or do I have access to another 
person who can provide direct service or consultation? Do I know what 
skills are required of a quality interpreter or mediator? 

10. Have I participr.ted in training sessions on cultural competence in 
screening and assessment? Am I continuing to develop my knowledge base 
through additional formal training and by spending time with community 
members to learn the cultural attributes specific to the community and 
families I serve? Is there a network of peer and supervisory practitioners 
who are addressing these issues, and can I become a participating 
member? 



From Cultural Competence in Screening and Assessment: Implications 
for Services to Young Children with Special Needs Ages Birth through Five (p 23) 
tT^T:.^;r^5®'^^°'^ ^- Goldberg, 1991, MinneapoHs, MN: PACER Center and 
NEC*TAS. Reprinted with permission. 
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Child Factors that Influence Assessment 



The unique needs of some children require extra time, planning, and knowledge 
of how to adapt the testing situation and materials. When the situation warrants, 
the examiner should attempt to adjust and optimize the child's assessment 
results. Consultation or team assessment with an appropriate therapist will 
greatly increase the chances of obtaining valid and reUable assessment results. 
Any modifications of a standardized assessment, however, must be documented 
in the MDT report. Special considerations for children with physical, visual, or 
hearing disabilities are discussed below. 

Physical Disabiliiy 

To effectively evaluate a child with a physical disability, the examiner must first 
be informed about the disability and the child's limitations. In addition, an 
occupational or physical therapist should be consulted before the child is 
evaluated. The parents of the child can provide invaluable information regarding 
the child's needs and abilities, communicative intent, and any equipment 
required for positioning. If the child uses adaptive equipment for positioning, it 
should be used during the evaluation. The parents may also provide 
interpretations for the child's gestures, facial expressions, or eye movements, 
when appropriate. In addition, the parents may know if the child fatigues easily, 
which will require shorter testing periods over several different days. The 
examiner may also need to allow extra time for the child's delayed response to an 
item. Observation the child is also an effective way of determining any special 
considerations needed for the testing situation. Observation may cue tiie 
examiner on the most effective positions for working with the child, how the child 
manipulates materials, and the tjrpes of assistance the child needs for positioning 
or mobility. Again, any adaptations in standardized tests should be noted and 
results reported with caution. 

Visual Impairment 

For the child with a visual impairment, a vision specialist should be consulted 
before the child is evaluated. The examiner must obtain information on the 
child's disability and the extent of the visual loss. The examiner must also 
determine, through parent interview and observation, the child's adaptive 
methods for learning and language comprehension abilities. The examiner can 
only provide verbal directions and cues if he or she is confident that the child 
understands the directions. In addition, the examiner should use a familiar 
environment to the child for the evaluation. If the child normally wears glasses, 
it is important for him or her to do so during the evaluation. The examiner 
should provide a set work area with good lighting and use large, brightly colored 
materials. As many distracting materials and sounds as possible should be 
removed from the testing area. 
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Hearing Impainnent 

For the child with a hearing impairment, a he.ving speciaHst shoiild be 
consulted before the child is evaluated. The examiner must obtain information on 
the nature and extent of the child's hearing loss. The clnld's parents can be very 
helpful for understanding the child's abilities and hmitations. In addition, it is 
important to know how much functional hearing the child has. If the child signs, 
the examiner should sign or use an interpreter for the evaluation. If the child 
wears hearing aids, make sure they are functioning properly and worn during 
the evaluation. As much as possible, instruments should be selected that are 
nonverbal in nature. The examiner should sit across from the child, with the 
child's back to the window. It is important to have eye contact with the child to 
ensure he or she imderstands the directions. A child's nodding and smihng 
response may be an indication of learned socially appropriate behavior rather 
than a true understanding of the situation. Lighting should be good and 
materials should be bright, textured, and interesting to look at. In addition, the 
testing environment should be quiet and free from visual distractions. 
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Guidelmes for Test Administration 



Qualified Examiners 

There are two basic rules that guide test administration: 

(a) Tests administered for decision-making purposes must be validated for that 
purpose. 

(b) Individuals adaiinistering tests must be competent to do so. 

Extensive and comprehensive training is needed by individuals involved in the EI 
and ECSE assessment process. Competence in test administration is xisually 
defined in terms of general training (education), and in terms of training and/or 
practice specific to the given test. The Standards for Educational and 
Psychological Testing (cited in Danielson et al. 1988) provide several key points for 
professionals involved in test administration: 

(a) Any individual involved in test administration should be "properly 
instructed in the appropriate test administration procedures" and shotdd 
"understand the importance of adhering to the directions for 
administration that are provided by the test developer" (Standard 8.1, p. 52). 
In addition, test users should be "properly instructed in the appropriate 
methods for interpreting test scores" (Standard 8.2, p. 52). 

(b) Individuals involved in test administration are responsible for monitoring 
their own skill and making sure that they have "training and experience 
necessary to handle this responsibility. ...Any special qualifications for test 
administration or interpretation noted in the manual should be met" 
(Standard 6.6, p.42). 

(c) When assessing individuals "whose special characteristics-ages, 
handicapping conditions, or linguistic, generational, or cxiltural 
backgrounds— are outside the range of their academic training or 
supervised experience," test users "shoiild seek constiltation regarding test 
selection, necessary modifications of testing procedures, and score 
interpretation from a professional who has had relevant experience" 
(Standard 6.10, p. 43). 

Procedures for Learning to Administer a New Test 

The field of EI and ECSE is experiencing constant change for those professionals 
working with young children and their families. When new tests become 
available on the market, professionals should follow the suggested sequence of 
procedures foimd in Danielson et al. (1988, p. 15) for learning to administer a new 
test, or releaming a currently used instrument. 

(a) Thoroughly read the manual covering administration and technical 
information. 

(b) Read and carefully practice the instructions for administration of each part 
of the test. 



(c) Administer the test, if possible, to a professional peer who is learning or 
has already learned the same test so that points of confusion or concern can 
be discussed. 

(d) Practice administering the complete test until the administration of it is 
comfortable. 

(e) Have another professional observe and critique the test administration if 
possible. 

(f) Periodically reread the entire manual and all administration directions to 
avoid learning bad habits or incorrect procedures. (It is also a good idea to 
establish procedures for peer observation £ind review so that professionals 
can be sure that standard procedures are being followed.) 
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Multidisciplinary Team Report 



The MDT report is a compilation of the multiple sources of information that have 
been gathered on a child. The report is a means of commxmicating the results of 
an evaluation to the parents of the child being evaluated and to other 
professionals. It also provides baseline information for the IFSP team of the 
child's needs and abilities, and is a starting point for developing long term goals 
for the IFSP. Reports should be written in such a way that information is 
conveyed without using technical terms or jargon, so that the content is easily 
understood by parents and other professionals. 

A well-written MDT report has the following characteristics: 

• The report describes the child as a unique individual. The focus of the 
report is on needs and abilities of the child and not on test scores. 

• The report addresses the original referral concerns and answers the 
questions of both parents and professionals. 

• The report synthesizes information obtained from all soxarces: Parent 
input, observations, formal testing, medical reports, and any other 
pertinent information. 

• The report makes specific recommendations regarding the needs of the 
child that will be useful in writing the IFSP. 

The Department of Education does not require a standard format for reports, but 
requests that certain information be contained in all MDT reports. The following 
page is a checklist of items that should be included when teams are writing MDT 
reports. Two examples of MDT reports are included in Appendix VI. The 
examples are included as suggestions only and are not required by the 
Department. 
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Multidisdplinaiy Team Report Checklist 
Eaify Intervention/Early Childhood Special Education Programs 

The following information should be included in all Multidisciplinary Team 
(MDT) reports for Early Intervention and Early Childhood Special Education 
reports. 

a Child Information: 

-Name, DOB, Age 
-Resident District 

-Current Program, Provider Name and Phone 
-I'arent Address and Phone 
-Referral Coordinator and Phone 

□ Reason for Referral and Suspected Disability 
-Initial Referral 

-3 Year Evaluation 
-Evaluation of Current Program 
-Other (explain) 

□ Summary of Evaluations, Parent Input, and Present Performance 

-Age at which concerns were first noted by parent and/or program 
-Developmental, medical, and other significant backgroimd firom parent 
and other sources. Information should include, as appropriate, pertment 
information from any previous preschool or daycare experiences 
-Summary of Evaluation Results: Include functional performance 
Cognitive 

Receptive Language 

Expressive Language 

Gross Motor 

Fine Motor 

Self-Help 

Social 

□ Documentation of disabiHty under OAR 581-15-950 or OAR 581-15-051 

□ Documentation of the chUd's need for EI or ECSE services throu^ review 
of evaluation results, observations, medical reports^ and parent 
information. 

□ Information regarding learning/teaching styles that may require program 
modifications. 

□ Name, Title, and reports fix)m individual MDT members. 

□ Dissenting reports included from MDT members (if appropriate). 



31 

30 



Appeaodixl 



Screening Instruments 

The following table of screening instruments are recommended for use in Early 
Intervention and Early Childhood Special Education programs. 
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The following table of instmments for determining eligibility are recommended 
for use hi. f , irly Intervention and Early Childhood Special Education programs. 



41 

37 



ui 



••s 

o 

o >• 

in 
^ o 

i£ 

(0 

c c 
— o 

w 

m 

li 

1° 

o 



4) 

o 
o 

"3 

0) 



(0 



|UJ 

2 
S 
O 

o 



< > 



< n= ^ ^ 
" CO in c 
t 

o 



<'5 

25 



HI 



> O 



UI 

a. 
>- 



CO 
UJ 

cc 
o 
o 

0) 



LU 



UI 



c 

*^ 
3 

Cd 

(D <I> 
W .— 

2 3 

a. 3 o) , 

O >N 



o 2 

It. 

' "2 ^ 
o g o 

-K 2 E 



at o) 



— = i2 



W O O Q 

m -t^ flj 3: 



O (ft 



W Q. S 



x: 



0) CO 



CO 



c 
GC 



Cd 



O) c 
»- *« 

O 0) 

w o 
£ o. 
8 "s 

< cr 

^ 0) 



c 

0) 

0> CO 

<o o o 

« -"^ ^ 
a> c/) 3 

0 0*0 

2 9- = 
. 

w o ^ 

§.E E 
c w o 
cd w > 

3 g.2 
.§ 2-g 

(A Q. CO 



o o 
^ 2 > 



® E i< 

« g- o <» 

« E 2 

E « o 2 

® o • 

> O ?0D O) 

CO </) o ^ 

*~ ® CO 



CO CO 



"5 Q.2 O 



C CVJ O O) 2 



O (D 



CO 

CO 2 O T3 
(D Q O 



8 



CO 



o tr .y 

W <D S 



w o 75 CO « 

3. © c c c S 

J*? 8 o 5 8 

QC £ ^ c CO CO 



-5 f 



CO 

x: 
-•— • 
c 
o 

o E 
o 

CM CO 



c 
o 



I tr o 

5 _ O cvj 

: O) Q tr 00 

.2 ^ X 

c J2 •§ ' 

o Q E o 

E ® c 

2 

® x: Lo « 

Q H lO CO 



CO 



« ^ 2 o 



6"? 



o S c .E S 

O 2 O CD CO 



•4—' 

CO 
CO o 

o E 
E o 

go, 

O) CO 

oc 2 

I- Q. 




c 
Cd 

-2 ® c 



CO CO 



CO 



X3 O W CO © > 
C ^ O TO 
CO O 3 



o <o 



CO CO cx 2: O) <D 



C CO 

CO ■ 



^ 3 
C 

in p 
CO E 



o <5 

CO 
0) 



0) 

Cd CO 
CD 00 

i§ 

o < 

CO iit: 
^ — 

c c 

CC (D 

5o 



o 
^ 2 



CO 



3 .i= 

Q- O 



3. 
E 



3 
3 
3 
O 

o 

■§ 

<x> 
■o 

3 
O 

c 



e E 



2 c ^ 



5 .± 
c 5 5 

0) O J3 

^ •g o 

CO c > 

CO ^ o 
0) ~. 
•o * ® 

o o o 

<2 « 

c 

CO 



CO 

So 



1^ 

3 O 

= §1 

Cd x: o 

CO . o 
o 

§1 ^ 

C B T3 
O Q. C 
C CO CO 



o 2 

o LU 
O N 

O) £B CO 

> ? £ 

O ^ <D 
2 .2 C 

"S « CO 
Q) ^ 

Jo *H 

C o 
CO ^ - 

.2 §•! 

CO ^ CO 

S-g E 



£ ^ 

CO "co 

il 

c ® 
« E 

« S 
.« c 

•J= o 



■5 



on CO 



c o QQ 

5 2 S 
O 2co 



o 
o 

o 

CO 
CD 



^ CO 

CM "o 
CO 0) 



o CO 
fc- CO 

^ 0) 
CO o 



0) 

£ 

Q CO -o 

c o o 
o CD To 
o 2> o 

0> g CO 
^ <I> <D 



CO 

Q. >» 

3 J3 

2 ^ 



o .E 
o 

E Si ® « 

O CO © 5= S 



t ® « CO 6 .2 



2 " s -• 



«^ o 



8 x" g o "3 ® 
" > S 5 S ? 



^ C 

in c 
E 



CO 

CO 
0) 

in in 

cvi cd 



CO << 

s « 

CO 2 
t: o 

CO 

P 

2< 



2 
o 

e- ^ 

o o 

O CM 
O tf GO 

0 O X 
"o c o 

SI <D ~ 

<^ "2 

>v CO 



0) 

o> 

3 

o> 
c 

P3 



CO 

o 

I 

i 

(D 

Q 
c 

CO 

*•§ 



E 

I 

(D 

a 



o c 

CO 
c "•^ 

— CO 

tl . 

?l 

^ CO 
.> 

*3 

cr 
2= LU 

5^ s 

1= o 

CX s/ o 

W c « 
CO 

11 a: 



CO 



CO 



^ 0) ® 

<D ^ at 

rr ~ -i^ 

*^ CO 

CO CD ^ 

I- 



T3 
<I> 
O 

c 



c 
o 
c 

< 



0) 10 E 

x: u5 j5 
H in CO 



t/) o 
Q_ < 



OC-o 
I- o 

0) 

S <D 

.2 E 5 

® O 'C 

trz o 

CO ^ o 



<D 

o 



ERIC 



39 



JOt 

ili 



o 

c o> 

1< 

o 

O >" 

in 
o 

c 

l£ 

c c 
o 

IS 



o 
o 

0 

o 

CO 



(0 
H 
Z 

i 



.1 ® 
« > 
go 

< CO 



< 

o 

z > 
X 

o 



aj 
a. 



CO 



lU 

<< 



o 

2^ 

w o 

ja jc 

CO </) 

.£ (0 
c 

8 § 

CO .E 
o c 

' o 

«0 

co 

I* 

JO (0 



50 c • 



<0 

c c 

O (D 

CO 

1 o o 

3 c: o 

CO <D 

E 

ECO CO 
x: 

b © CO 

>- x: (0 

5 ? « 



(0 

c 
o 

E (0 
a o 
o 



<fl E 

<D O C 



B o 
o 



2 8 



I ^ 
CO 10 

© 00 

^^^^ 

<p CO <D lIj 
^ CO ^ < 



GO 
00 



in 
o 

CM 

(0 
<D 
CD 
< 



<0 

"g c I ^ 5 
E o 



o 



E o ^- 5 «> ^ . S 



-- * 

T3 O ^ — 
(0 </) CO (A (/) 

§ 8 « 8 R 

CO CO CO CO <0 



CO E 



CO ^ 
CVJ CO 




<D E 

o « -I 

j= Q. : 

= i 



w .E 

52 

< 5 



CO o 

(D CO 

c i 

g £ 



> 

2 08- 

« ^ m 

CO =3 

E CO CO 

■D CD N 
O >. C 

-a o CO 
> o E> 

Q20 



SI -3 .2 



S'-O CO 

S N 

(0 

•Be $ 

10 CO -j; 
§0 2 

O) <D Q. 
*> X 

O -5 UJ 



CL 

^ 00 
o • 

Z w 

c © 

£70 

ZD O 

o (/> 

51 



"(0 

-S 
> 

<o d ^ 

O O) o> 

CO CO cx> 
E |S«> 

*t E 

<D O I 
CL O 1 



"8 



g ° "S 

E o ® 

c 2 i= 

E^ ^" « 

0 0 II is 



o m *0 ^ 
<0 ^ Q. oO <0 
. - CO 



ZDC c CO rt 2 §) 



■D 

c 

CO 



CO 



■o3 « 8 

w o ~ to 
^ x: E 
00.— 

r* ' 
CO 

o a> 



E t3 

CO w ^ 



CO "D 

£ •2 Q.2 



CO 



CO 

It, 
Q- S 



c 
o 



o> in 
CO o> 

3 CO 
O II 

c x: CO 
o J 

O ^ Q- 



o 

if 

oc 

C 
CO 

OC 



"8 

o 
c 

O <D 



- CO 
(0 (D 

8 « 

w Si 

t o 
H < 



in 



CO .g 

<D -O _ 



JO. 

C o 
in E 



10 



CO oc 



£ o 



® Q. QL 



<0 

-C _ 

CO 



o 

CNJ 

t: 00 
o 

O X 

£ d 

4^5 



<D I/) C 
jC I/) W 
I- I/) CO 



CO 

UJ 



(0 

-£ 

CO 

CO CO 



d o 
c Si 

— . O) 

^ oc o 
o 1 cc 



c »- 
CO CO 



< © o 

i- w O 



CO 
CO 



§ 

E 
o. 
o 

i 



c 
o 

o 



® 
< 

s 

c 
o 

E 

Q. 
O 

i 



5<§ 

»- 

<D C 
CO 

II . 

^ CO 
> 

:i= UJ 

o 

Q. vf O 
CO C « 
CO > 

<D O <n 

CC S ^ 

S « 
t-S i 

£ © 

^ © oc 

^ £ 5 

© o c 
OC 2 o 

CO ^ o 



ERIC 



40 



(0 

Z 
UJ 



O 

o 



.2 
< * 

51 

*- > 



UJ 

a 



UJ 

oc 
o 
o 

(0 



: UJ 



UJ 
UJO 

<< 

a: 



UJ 

OC 
(0 

z 



•a 
c 

if> (0 
O o 

» I 

Q. CO 
CO ~ 



> o 
il E 



lis 

O <D 

</) CO = 

^ 52 Jrt 
c ® S 
o ^ 
<^ ^ 



■♦— » 
<o «> 
> E 

•J- ir 

'•5 *c 

<P CO 

qI 55 



O) 



00 

00 



W P* ♦rf (- 



® _ CO 

5t o 



(A 



^ E 



o « 



li 

CO 



<0 

2 



<D 

I.- 

^ S ^ 2 

J8 > 
<» <D 

ooc Q 



> 

oc — <o 

«0 3 

S .J2 E 
> .-^ 

C cf 

±i: -♦-^ 

CO CO 

O N N 

W *C *C 

^ CO CO 
3 D> O) 
o *— 

U-OO 



(D 
O) 
CO 

-J 2 

CO-g 

o 2> 
'"SO 

O £ 

LU 



00 

^ o 



CO 
CD 



£ CO 

O 

C JZ 
O *i 

O 5 



II a 



S2 o> 

£qc 



g 



o 
c 

E - 

o o 

Z DC 



- « 

< 



c 
CO E 



CO 

in 

^ S 




8= 2 



Q-o 



c 
o 

_Q 00 

< ' 
_ o 

CO 

J3 It 

CO 

> 



(0 
c 

• .-CO 

o ^ Cl 

o> a. 

O) • > 

' II ^ 
<c o ti: 
• > s 



6 

<<}e 

s so 



"S 

O 

c 
E 2 

O <D 

zoc 



crT (0 
II .t^ 



(A 

S"' I 8 

Q. H- CO CO 



c 

CNi E 



eg T- >, 



o o c 

J= < < 

o _ 

«> to <^ 

a. i/> CO 



o 

6 
a> 
CO 

3 

a> 
c 
CO 



c 
o 
E 
a 

i 



c 
o 

o 

3 

O 
■ 

0) 

■ 

c 



Ol 

o 



I CO 

<D C 
CO 

ii 

OC g 

--^ CO 
.> 
*5 
cr 
lu 

— ^ o 
o 
CO 



CD 



CO c 

CO > 

- I 

<D <D 0) 
CO 

S 8 5 

oc-b g 
o 

^ ® OC 

-is 

« o c 
OC Z o 



ERIC 



41 



•Mi 



O) 

c 



2 & 

o < 

Q o 

0 Id 
>■ 

(A 

1 o 

3 

E o 

o 
o 



no 
O 

o 

"3 
en 



ERIC 



UJ 

S 
O 

o 



< > 

Si 



o. 
>- 



0) 
LU 

8 

(0 



UJ 

o 



<< 



UJ 

DC 
I- 
(0 



*5 o 



CO -jr 

o o <t) 
> ex « 

5s Q. 
1.2 £ 

O £ 

<D <D O 



0) o 



-o .E 

^ K 

« 0) 

E 



o « 

>> o 

C CO 

O 3 

c 

CO <o 

CO ^ 

r- ^ 

J= 0) 



^ 0) 



^.E 

= CD 

CO I 

> -u 

k. CO 

3 CO 

c x: CO 
o .ti ~ 

o ^5 



II 

DC 



? -g § 

CO <D -5 c 

•£ !sj 

^ « ® « 

<D O m 

Q. > C. 

W X O CO 

< <D "D Q. 



8 



O 

CO *^ 
CO <0 



> 



> 2 « 

in 

<D ^ ^ 

w c S 

2 W W 

3 m 0) 

2 o O 

<0 73 <D 

Q s 8 

LU g'JH 
3 



■8 

s 

c 
.« 

c c . 

CD o Q 

EE-" 
o g h- 



<D 0> 



CO 



<D CO o 

£0 .2 Q. 

1<£ 



CO ^ 

c « CO 

CO 



£8 



E «5 ^ 



o 



o g g g ^ 

=6 O) I >t..E ^ 



C 



C7D 



CO CO CO >% Q.^ 

"~ O) <D 



II 

OC 



<o o> 

o ^ oo u 

c o © 

E 2 8 o E 

o ^ m 2 
z cc 



c cvi CO 



0 . 

w c 

> o 

0> (J) 



a . 



11 

<D O 



C 

J© 

cr c ° o 

- c l 
< Q. CO 



c 

^ E 



o <2 

CO 

CM ^ 

CO 
CM 'i- 



2 CO 
5* 



o t: 

CO Q. 



CO . 
o .E 

3 CQ 



1 
'm 
> 

CO 

o 

s « 



2 > 
<D E 



fc 3 
< CL 



CO^ 



^1 



O ? ^ 

E£ CM £ <D 

. ® W ^ — 

Z Cl c o CO 



c 

J© 

CO CO 

> (D 

I cr o 

<D CO 



§8 



c 
CO E 



CO 

O o) 




» CD 
O CO 

CD E nr 



o 



o 



- T- 2 

ETI^ 

— c c 
c to (0 



P 2 2 CO ^ ^ 
£ 5 -o ® S f^ 

O m « = « ^ 



O (D 

zee 



5 « ^ 



. o 

CO D) 
. 0) iO 
m CO — 3 

0*0- CO CO 



CO 



O ^ O CO 

CO -9 

— JZ 



3 

cr 



Jg W CO CL > w 

CO iis rr k- c 



© 



© ^ 

x: CO 



EZ 



JZ 

^ CO 

CO 



r- CO rr 



II £ It £ 
OC © CC © 

h- > h- > 



^ o 

© CO O C k_ 

O C C c ^ o ^ 

C O < flj - «*- 

Z OC c ^ «0 



O 

u c CO 



o 8 
2l 



CO <2 
© 

CO >. 



© 



CO Q 
-» _J 

St 

LU ^ 
C 
o ® 

"co Q. 
© o 

© 

- © 



C3 3 
O J3 

O tji 
5 CL 



CM 



c 

CO ^ 
o <0 

ca o 



"O ^ 

S||£ 



CO 

*3 

O.E 
CO E 



CO <2 

O CO 

© 

CO >s 



o 

*C0 

c 
© 

JZ 

2 

o H 



3 ^ 

< © 

^ 3 
© CO 



'i2 S S 

8 «S 

ss J 

~J C\4 < 



J3 
« 

CO 
> 
(0 



c 
o 

> 

x: 



CL 

CO 



o 
© 

©" 

CO 
— < 

5) 
c 

(0 



c 
© 

E 

Q. 
© 



c 
.2 
o 

3 

o 

m * 

s 

c 
o 

E 
§• 

1 
a 

2 

• 5 
© C 
CO 

^ CO 

II ^- 

^ CO 

> 
*3 

cr 
LU 

:= ^ O 
CX^" O 
(O c <^ 

X — ^ 
^ © © 

2 . ^ 
© © (J) 

QC-^ to 
II ^ 

^ © 

E o 



II < 



CO 



2 © 
.■fe © i 

.2 E o 

OC Z O 
CO ^ o 



42 



CO 

z 
111 



o 
o 



< 2: 

n 



oil 

Z > 

511 



LU 



Ul 



15 



(0 
UJ 
GC 
O 

o 

0) 



2 2 



<< 



Ul 

H 

(0 



£ $ (0 

c 5 c 
<d .2 o 

s S S 

1 E E 
>- o o 



is g- 

c E 
® CO <r 
E ^ 

S « o 

<o 2> « 
w E ® 

cr 

e|2 
111 

CO CO <0 



T3 
<D 
O 
C 

o o 



< CO 

CO w E CO 

£ S J2 

S O ^- C Z3 

iS o ® CO a* 
CO CO Q- OC LU 



S CO 

c 

CM E 



CO 
<D 

>> 



CD -r- 



c 
.2 



s 

CO 
o 

CO 

5. CM 

i2 



8 CO 
n . 

CO 



o ^ 

CO 

CL < 



Si « 
P > 

CO 

o o 
c > 

c «! 
< c 

r- 

« (g" 



C CO 



CO 



K 

o 

CD 



c 
« 

> 
S o 

3 CO 
CO C 
(0 (0 

S E 



o — 

CO 



c 



E 

CO 

c 

CO 

2.2 
2 o 

*Q. ® 

<a g 

c I- 

3 



c 

CO 

C/) 



i2 Q. 

8-8 

o c 
c o . 

S « i9 



2 O 

2 2 8 
2 « c 



•9 CO 

S i 

go 



C o 

® *§ ^ 

lis 



> 

C3L 

(0 _ . 
> C o> 

.2 to 



6 y 



8 



2 w- 2 

S o .2 g " 

£ £ a> :t: « o 

Z cc c CO CO o 



o> 

W <° CO 

•5 c © 
® P 5 

J© c o* 
Q. CO 0) 



CM 

CO 

5 S 

CD 

CM >♦ 



C3) 

a> 

O O P Q 
> LU Q- ^ * 



i2 



CO 

« > 

^ CO 



2 S 



.g CO 

E o 

<D .£ 

o .e 



.E 
*c 

O)*co 

'•6 <o 

CO 



.E £ 

<D <{> 
"'^ C 

<D CO 
T3 "O 



£ s 2 

2 c o 
o E o 

Q. C — 

<0 ^ 
(D 



w O E 

o CO 



o 
c 

E 2 

O <D 

Z OC 



c 

I 

O) o 
< CO 



CO 
0) 

in.E 
^ E 



J2 . ^ 

o c o = 

go 2 

j: E > c 

t:: <t> © 

2 "cj g 



CD 



CL </> 

B-8 

Ul < 

"25 5 o 
o ^ u 

•g Q c 
o 



CJ) 
CO 
CO 

o 

CD 
O 

s 



c F c 

^ *s g 

Z -J c 

o c E 



CO <5 
CO -o 

g i 

21 



5 •§ 
CO 2 S 

go® 

W <D 8 

C7> CO 

CO =3 g 
O) c $ 

c CO 2 

_ <D 

5 > c 
g 2^ 

DC <D X} 



g i 

•o ^ 

^ c o 

20 1 

O CO 

is °-g 

»- -1^ 



c 3 o-g 
— .>< 



■^1 

ft == ® 

£ CO ^ 



CO 



« £ 2 

£ 8 I 

«? S g" 

CO E o 

o o> 

DC 

tZ O OC 



CO 



CO >^ 

CO "O o> 
c 

£ CO CO 

•o 0 CO 
CO =3 a. o 

.E O % 5 



>v CO 

(D CO 
C o <i> 

p 2 ol ^ 
|£ § « g iS 
Z OC c CO ^ TJ 



^ (O £1 - T- CO 
CO O CO w 



coocOwrr-®5 
-5 O 



CO 



u ^ O O CO o 

CO O CO CO CL u. 



c c ® 
o .E 



o "5 
c 

CO E 



2 i2 

CO >» 



UL 
C3)LU 
S ^ 

SI 

o w 
<D 



^ C CM 
.2 Q- <^ 



c 
o 

CO 



o 

CM 
CO 



CM 

C3> O O X 



CO ^ 
UJ <D O 

— E ^ 
o 45 

^ CO 
C C 0) 
:= 13 fc- 
O U- CL 



co 



o 

"o E o' 
-c: is 'c 

s 

CO C3 C 

Q. <^ < 
© c 

£ u> « 

H- 10 CO 



o 
"5 

<d" 

o> 
c 

(0 



5 

c 
m 
E 

o 

1 

c 

o 

a 

s 

C 

m 

I 

1 



5^ 
£co 



QC 



c 

J© 

^ CO 

> 

: LU 
1 <D 

' < 



C 
CO 

or 



CO 



11 



X:? 

o 



o 
o 

CO 
CO 

cc 
> 

CO 

CO 

2 



o 
in 



0) 0) ^ 

CCS s; 

CO 9 

^ i 

CC-b 



3°^ 



■o 

o 
c 

0) 

£ 

c 
o 



.12 E S 



<D O 

or z 

CO ^ 



O 

o 



ERIC 



43 



'5) 

•aw 

UJ 



o 

Z CO 

Q CO 
w 

O u> 

o 

(0 

» o 
— n 



o o 

Is 



o 

o 
o 

o 

CO 



UJ 

s 
s 
o 
o 



o ^ m 

o c 

m £ 2 ^ 

Co (D Q) 

m © 3 .E 



(0 Q. 



0) . 



^ »- 

w .<2 ^ CO 

^ b (0 ^ 

C g 3 ^ 



cd 
c 
o 
'w 

w 



6 (2 ^ o)^ 



w w j:: 



O JO (0 >* 



1^ S c 



> 

"c 

8 

o 

v> 
(0 
O) 



c 

o t: 

w E 

CO - 



£^ 

o ® to 

O T3 ® 

.e5 ^ 



c 
o 



c 

.2 



c S »- 

" »- o 

pop 



CO (0 



w 0) o 



O 



£8.£ 

.£ CO i3 



X3 * 

o c 



lew 
I S *- o 

I > ® 

• ^ r- TO 
IQ £ ^ 



•5^ 

^ I. © CO 

.J- c o * 3 

o o -t^ © c 

o »• ® c -a 



o 
o 
E 
o 
o 
o 

it 

c c 

1 o c 

O C8 



5= *^ 



CM 



<o|in.c o 

©l*tr T 



off 



0-6 



c o 
Jo© 



CO 
CO 



o 
o 



I O CO 

50 



© 



CO 

^ « ® c« 



=^ 2 5 « o o>oo cq 

o © .-g © 2 2 a: a: 



5 2 2a: a: 



c 
» © 

1— ^ o 
> ® o 

I ^ CD x: 
t © >* 

o * « 



o 



CO E g £ o 

ciJ S ^ « ^ 

o ? 2 <» 

CO .£ p c 

w *r o> o> 

<5 » 

J5 rr rr " « 



CO 

E 



E £ 

O CO 

10 E 



ill 
O. 



^ 8 2 - =1 S . I 



"8 

O 

c 

IE 2 

J O <D 

2 cn 



o 
c 

IE 2 

O <D 

a: 



T3 
© 
O 
C 

E 2 

O 0) 

! 2 a: 



(0 

tu 

8 

CO 



1 M 



J CO ^ 



8© 
"C y "o ^ 

^ © To © 2 

- o ^ S o 
o o 5 o 
c> c to w 



© o 

Ho ^ S c 

W O © — M 

© ^ « ''^ £ 

, C: T3 > C o 

8 '5 <^ Q 

« © ^"2 * 

I ® O C7) 8 S 

IlT O CO ca 



© 

CO 



T3 



w © w 
> © 



© £1 > 



- c 

(/) 0) 

^ o 

3 



c £ I £ 

ICO CO <D 0) 



© © 



© © 



CL CO M Q.O 



lull 

S CM 



I ^ E 



1^ 

I CO 



3 



© 
3 

in.£ 
- E 



j5 c/, 

i{{|2 - 
_ Zl c o 
<<|o E 

CM CO 



I o S 
I o 

|CM 



I CO 

loo 



lis c 
i- o 

do E 



^ © 
<x> 

CO >^ 



> 



ill 



© 



(O 



o 
r S 

3 N. 

■E o ^ 
© "5 £ o* 
P jz • c 



I© 

© 
J o 
ICO 



« LO 



5 



m Q F IS CO 




© 

I© 

8 

(0 

1 ^ 



© 

E 
© 

I <D 0> 
Q 

] >^--^ 

m 

1 © Q 

L© . 



CM 

II 



E 

Q. 

O 

> 
© 
Q 

o 
o 

o 

8 2 



CO 

o> 

•5ci 
6 S 

S = 
Q. £ < 



u 
© 

©" 
© 

3 
Oi 
c 
© 



© 
c 
© 

E 

Q. 

jO 

1 

© 



© 
o 

3 

o 



iS 
c 

i 

8- 

i 
a 

^ 

... o 

• 45 

w ID 
© c 

<0 

^« 

ii . 

eI 

• — eo 

> 

'3 

IT 
2= UJ 

-r ® 
+ 5> © 

Q-jaf O 
CO c 
© > 

x"— ^ 

© © <]> 

cc -5: 

CO 

© 

JL © 
»- © 5 

r-' o £ 
£ © 
.-^^ © A 

:2 E 5 
© o c 

o 

© ^ o 



erJc 



44 



c 

.5 o) 
E< 
o 

o 

i. « 



CO 



u> 



5S 
c m 



c 2 
o o 



XI JO 

4^ w> 
O 'JZ 

o 

0) 



< 

si 

5 > 

51 

1^^ 



111 



(0 
LU 

o 
o 

(0 



^5 



<< 



CO 

z 



> c c ® 

2 "5. 5 « 
2 « .2 o 



^ -5 -L 

E « § CO 
« c ^ c 
.ti '5 E o 

^ E e £ 

CO T3 O a. 



o 

E 
o 
(/) 

•o 

c 

"cd w 
.2 -E 
w o 
^E 

B o 

CL V> 

m c 
■o © 



CO 
CO 
• CO 

1 c_ 
(d CO o ® 



i> s 8, :: 

cxrx: ? 11 



s 



F o 9 • * o> 
Z Gl c CO a» «> w 



® CO § 
-o "5 

O -O LU 
r: <D 
<D iS O) 
CI. CO < 



"I 



o « 
od 

JC o 

r 

GO CD 



o 
c 

> 

c 



£ 

Q. 

® _ 

O 00 
Q 0> 



3 



-Q 

'<d 
<d 



8 



^6 



X > 

5 CL 

< ^2. 



it; 

(0 o 
.£13 



(d 
c 

> 



o o) c 5 



c 

<D x: 

(A O 
W CO 
< © 



o o 

« E 

o g 

o o 



^ CO 

— "«5 ^ 

CO jC 3 

CO g a. 

x» 0) E 

« S 2 

.2 CO 

<D O 



O CO 



0) 



T3 

8 

C 

i « 

o o 

zee 



i o 

O < CO 



CO CO « S 
T3 <D ® 



CO 

*^ o o c ^ 
iS o o © cr 

CO CO CO o LU 



CO « 

CO 



J© 

1 S 
c p. o 

<D ^ 

E 

JC 
(0 

'q. 



a. 

Z3 

CO 



o 

CM 
t 

CO 
OJ 

o 

CM 



Ed 

80 < 



Si 



© 
©* 
© 



i 
a 

i 



o 

a 

© 

1 

© 

I 

i 

2 

^ o 

2 i 
II 

— © 
> 

*3 

cr 

:i= uj 

r= ^ o 



in 



CO 



^ CO 

^1 

5 ^ © 

cc -55 

£ S 
8 8 5 

h- © 

cc-b g 

* c © 
2 

>. ® cc 
.2 

.2 E S 
« o c 
CC 2 O 
CO ^ o 



ERIC 



45 



(0 

O 
> 

(0 
CD 

C 

E c 
0) Q 



0.5 



0 c 

c o 

• E 

E a 

M o 

(0 ^ 

< Q 
■o 

0 

o 

0 

O 

(0 



Z > 

= =5 



O 



UJ 



Ul 



8 

(0 



= 5 



<< 



LU 



(0 



g E 
E o 



o c 

<D S 



2 « 

Q- ® 

c 



C O o 



O Q- CO .y CO CO 



2 

t: « 

O 

Ol (0 



i? 

CL CO 



"8 £ 



a> c 



CO t: flft 
L ® »- 

ca c — 



O 0) 

Z OC 



H o _ 
ceo 



CO CO 

« 8 

CO CO 



§ CO 

^ a> 

^ c 

CO E 



^ J2 

O CO 

a> 

cvj 



.2 



52 o> 

O O .2 
.20 S ® 

CO < p 
© CO 

CD ^ 2 £ 

^ o c ^ 
O < 3 ^ 



CO 
CO 



c 
o 

c 
t: 

GO 



m ® 

03 JC 



o E 
o ® 

U>X) 

w cz 

CO CO 



CO <D 



CO iZ 
t. CO 

— o 

It 

CD O 



tf 2 
o o 
a.x> 
2 o 

c 2 
2 CO 
2 ® 

O C7> 



o 

o3 c 



CL 
O) 



13 O 

iii 



"8 



o 

g CO ® g 

c »i CO a> S: 

Z OC c c o 



O 

■o CO 

CO CNJ 

So 

op £ 
o 



^ <D 

c 
CO E 



00 JO 
O (0 



o 



^ ^ Q- 
00 

CD 
00 



o 

CO 

CO n 
c 
o 

o{ 



CO 

C CO 

< I ^ 

>.Q- CI 
• 5 c 
3 ^ CD 




if 



C CO 



10 

CO 



O ® ^ CO 

C t <D CO II 

O o £ ® CC 

00 o Ek 



o 
c: 

o o 
Z OC 



CO 

■E 

CO #A ^ 

c 2 o 

5 8 

CO w a 



c 
CO E 



°° 2 
CO >, 



CO 

o 5 



E^ 

LU Q 

80 

cot 



CO ® 
LU E 

^ Ql 

o ^ -o 

^ (D LU 

« 5; 6 

Q Q- 



CD 
a> 

O) 
T3 00 

.> to 

oQ I:: 

00 
CO 

— X 
CO 9 

« ^- 
|| 

00 < 



•o 

2:^-5 

•g a « 
CO o ^ 

a> CO o 

« E 
« c5 • 

o « 2Z 

CO C2. Ql O 



c — : 
o to 

"5 c: 
c — 

m c 5 



w Q. 



2 

CO .2 
CO •§ 

— J3 

CO . 

*^ -s 

o 2 
w a. 



00 



II 11 
CE cr 



0) w 

CO <C) 

2 11 II 
C3 cr cr 
fx. I- I- 



10 



"8 

o 
c 

E 2 

O (D 

zoc 



CO 



5 S 
CO CO 



CM E 



O CO 
CO 



CO 
OC 
CO 
CO 

© 

s 

CO 

o> 
c 

CO 

OC 



o 
c 



O 

*E 

CO 



1^ 



o 

IT) 
10 



CO 

O C5> 

O o> 

CO ^ 



o .E 

■2 3 
o «, i 

c .£ 
o 

•c .2 « 

? 3 p 

< Q. O 



ERIC 



46 



o 
© 

©* 

CO 
3 

c 
CO 



CO 

c 



Ql 
o 

i 
© 

a 



c 
© 

o 



© 

■ 

c 
« 
E 

I 
a 

2" 
o 

OC t= 
• 5 

»- TJ 
© C 
^ CO 

II . 
E S 

^ CO 

> 
*3 

2= LU 

X <^ 

Ql^ O 
CO c « 
as > 
II OC 5 
DC 

(2. '^ « 

© © 

2 , ^ 
© © <D 

OC^ to 

S 8 5 

h- © 

oc-b M 
tS 2 

♦ C © 

2 

« E o 
© o 

OCZ O 
CO ^ o 



i 

2 

O 
Q 



< >i 

; > 

oi 

UJ oj 



Hill 



(0 
UJ 

8 



<< 

IT 



III 

2 

r> 

H 

(0 



O K 

5 w 
9- c </» 

•=> 2 " 



.12? 

CO 0) o 

0) <D ^ 
T3 ^ O 

- P ^ 



8 gi? 



2 



> o 



^ Xi Xi 



2 2 ® o 

<D '(/I <D CO 

9: c t: 

<D O ® 

X <0 O JD 



CO 
■D 

<D CO 
> 3 

.® £ 



S 



X3 

o 

o 
c= 

O <]> 



P 8 

CO CO 

CO CO H- 



s8 



O CO w 
»«— (D 

CO in 



CO 



c 
CO 

tr 

■g 

CO 



8 



oO 

CO 

OL 

c ^ 

J5 



> 

E 5 . 

>s (0 • 

CO u. « 
• Z O 



T cx> 

is 



■D 
O 

CO 

« »_ 
® O 



8, 



o 

O .E 



CO 

c 

"D W 

c 

o c 

m ^ .2 
^ « "SS 

k. CO 

o o 

8 i 

CO O 



O) 

E 
*> 

= E 



o 
E w 

'I 

CO < 

> *iZ 



o 

O) 

'© 5 



(0 

s> i 

o 'n, i 

O CO 

JD O N 



O 



CO 
CO c 
CO c 

sl 

1.E 

s « 

XI 

^ > 

Q CO 



0) 

o 

00 



JO 



.E 'w 



o 

CO W 

5 II 



<D := 
J" frt 



X o 



c jr CD 
E ® ^- « ® c 

ZCl cco tr D)^o 



CO w 

-D o 
2 8 

CO CO 



<D CO ^ }i 
u 3 LU ^ ^ 
c ^ 5; -c CO 



O TJ 
£ « 

CO 5 



p 



O 

o 
m 

c 
o 

■D 

o 

C 00 .£ i 
— 0> Q. 

<D Q - 

«e 3 fl> g 

CO -J = 

CO cio o < 



CM 



5 

all 

CO > <D 
»- CO > 

E 5 o 

els' 
S * " 

a. ^ CO 



i2 c 

CO CO 4^ 
*C0 



S .2 I 

CO w £ 

^ O <D 

o 2> CO 

9-2 Q. 

*" ^ 

is ^ c: 

o ^ o 

o S 



<3i 



— ^ 



is CO 



CO 



CO * o 
E -2 £ 

O CO ^ 

Ho® 



CO 
CO 

II 

oc 



■D 

O _ 
F CD - C 



- i2 cm" g E 5^ ^ 
o ® ^ g I ^ • 



CO CO 



^ c 

CM E 



" CO 
<D 

CO >s 




^ S o) 
.E 

£ oa *o> 

o o 5 

o g g 

£ Q. > 

S £_g 



CO 



CO 



oa _ 

*o S 

0 .S2 

<^ o .E 
S go 

1 8 2 

£ ffi CO 

8-Q ^ 
O o 



— . CO 



2 2 5 



S 



CO 
Q. O 

>.£ 



O 

o 

CO c 

o 6 



^ O CO 
DL 3 

£7o 
o o 



O) 

- 5.E 
S 

8 gi 

e| g £ 
o .-E^ ® CO 

- .> = 



< 



CO o .§ 
> T3 CO 



o 
o> 



o 

CD 

n 

X 
CO 



C75 



£ 

T3 p 

O >v 

c c J*: 

E 2 J;; 2 § 

C- <D 00 4:; 

^ CM 5 C 

z cr c -g be: 



in •£ 

CM E 



CO <2 

<D 




o 
"S 

o" 

O) 
CO 
3 
O) 

c 

CO 



c 
o 
E 

I 

Q 

c 
'■5 

3 

o 

■ 
■ 

s 

c 
o 
E 

Q. 

o 

i 

Q 



CO 



^ CO 

> 

*3 

cr 
LU 

o 
o 

CO 



CO 

cr 



00 

in 



±< 

CO c 

CO 

X:? 
J^C CO 

^1 

^ (D <D 
5 . ^ 

S 8 2 

<D 

tr D ^ 
tS £ 

.■5 «) i 

see § 

« E % 

o o c 

tr z o 

CO JD O 



ERIC 



47 



o 
> 

(0 

c 

CO 

- TO 

CO 

2 o) 
E c 

UJ 



CO Q 



o 



c o 

o E 

E o. 

<o o 

o $ 

(0 

< Q 



■o 
0 

o 
o 

"3 



(0 



UJ 
2 
2 

o 



< 2r 



i 



UJ 



(0 
UJ 
€C 
O 

o 

(0 



; ui 



q2 



UI 

O 

^ z 
<< 

a: 



z 

UI 

S 

OC 
I- 

z 



= o 

® ^ 

C C <D o 

^ 5 o o 
o <d o 

> .2 >*-c O) 
c j£ o c 

< w 



T3 



x: 
o . 



w VI/ Ti: 
<D ^ O 



00 

si 

x: 8 o 

CO > 

O O <X) 

O CO m 



E 



i S W> ;5 o 8 



O 0) II 



-D ° 
CO <0 ^ 

2 (D CL-O 

1 o<£ 



0);;= 



r5 *^ 



CO <o 
o CO 

<D 

CO >s 



c 
o 



o 

O "C 

Sox 



J"! 



O 



LO C 
lO CO 



« s > 



CO </) Q. 
^ ^ P 

< c o 



if) 
o 

Q. 

s § 

O 2 

s °- 

> o 

(0 o 
«*o 

CO p 
E Q. 



00 

E >» 
^ 8 o 

CO > 

2 S> 



o o o 
O CO CD 



CO 

II 

DC 



E 

o 



<D 
O 

r- P -r- <D 
E is *~ r^ 



•0 



E 5 W> ;S o 8 



Ui 

ZD. c uZCO oo> 



2 o § 

^ o o E 

^ o o p 

Z CO CO o 



2 <D 



3 

E 
*£ 



CO to 

<D 

CO >» 



Si 
CO e 

8& 



_ O 

O OJ 

O t: CO 

.2 ^ X 
§ .2 

x: to « 

t- in W 



CO 



O 
CD 



o 

<D 

<D 
O) 
CO 

O) 

c 

CO 



CO 

c 
E 

CL 
O 
<D 

I 
CD 



c 
© 

o 
O 



< 



C 

o 
E 

Q. 
O 

1 



2(8 
• 5 

T3 
<D C 
CO 

^« 
II ^- 

5 1 

CO 

.> 
*5 
a* 
LU 

CL V O 
CO c 

X — ^ 

^1 

o <i> 

0) ® <j) 

DC S t; 

S S 2 
tr-b g 

>. « DC 

5°: .2 
« E % 

® O 

arz o 

CO XI o 



ERIC 



48 



> 

(0 'JZ 
UJ 

Q. 

O O) 

X c 



o 

^ c 
c — 
o 

si 

o 
0) 



si 



2$5 ° 

Z ^ O 

T* " V- 

>J o 
O 



UJ 

a. 
>- 



UJ 



c 
o 



N 



_ ^ C 

Si -'^ 
2* 2 J? 
o > 

c *^ 

fc « w ^ 
£ .S O) ^ 

CO C 
T3 CO 



O (3) 
<0 'S 



$ o E 

_c g o 



if 

.2 -o 

|i 

0) CO 

Q_ CO 

CO m 

E o 



^ CO 
O 0) 

^ £ in 



CO 



o 
u. 

<D C 

=3 CO 
CO to 
T3 ^ 

C T3 

CO C 

-oiS 
o a> 

c: ^ 
c <D 
CO -> O) 
g-O 
U]:5 O 



T3 
C 

o CO c > 

:2 ^ o 



.^To 
< o 



$ -2 ■> o Q > 

5; (0 ^ ^ CO 
_S Tl ^ ^ ^ ^ 

^ CO CQ ^ < CD 



I O 

E <N ^ 

O . TD = 

CO ^ c 
c 00 ^^ CO <o 

^ - ^ c o 
• o .E 2 

CO > CO fc 
N. CO N 

<0 O rn 
CO 



CO E TJ 



SI'S 2£q| 



1 1 7 I g 2 s 2 » 



• Si Q. 



CO c 2 Q_ 



o 

CO 0) 

|$> 

5 8 o- 

CO CO O 



c 

eg E 



CO 

CD y 



-2 

s 

CO 



H 


o 




EN 


hav 


rvic 


S 

3 


Be 


0) 

CO 


OC 


tive 


o 


H 


§ 


(0 


Q. 


■o 


z 


CO 


*3 




5 


O 



u 
c 

0) GO 

> ^ 



s 

CD W> 

3 2 



•c .12 « 

E 3 .= 
< a. o 



T3 
O 
O 

Si 

CO a> 
2 - 

S| 

3 

5.E 



CO 
c 

^ a. 
c 

.2 c 
•5.2 

CO 

o o 

SI 

8 i 

CO O 



c 
> 

§ O 

e «a. 

o 

S< 

o> CO 
E ^ 
*> ^ 



o 

OJ 

^ c 

£1 O 



^ CO <D 
(0 T m 

<0 . O 

I *§£ 

® CO o 



CO 

CO C 

m ^ 
05 c 



-5 



CO 

o 

1.E 
:= CO 
O CO 



o 

00 

o 

^C3) 
CO « 

co^o 



c £ CO X . - ^ E 
zee c CO 2 8 



CO (0 

5 8 

CO CO 



^ 9i ^ 

^ ^J CO ^ « 
c ^ 5: -c CO 



(0 

x: ^ 

O T3 
E « 



o 

CD 
c 

CD 



CO « 



1 2 

® -I 

J- Q 

2 « 



eg 
o 

s 

X 
c 



CO 
CO 



o> 
CO 

OI 

c 

CO 



CO 
c 

I 

i 

Q 

c 
.2 

"S 

a 



1 

o 

E 

Q. 
O 

1 

O 

2 

I- o 

»- T3 
<D C 
CO 

E 1 

^ eo 
> 

*3 

cr 

2= UJ 
-r ® 

i<i 

CO c W 
CO > 

X -2 ^ 

g 5 

52 CI. ^ 

<D <D <D 
C CO 

S 8 2 

« E o 

j£ o -c: 
CC z o 

<0 ^ o 



ERIC 



49 



Appendix in 



Instruments for IFSP Assessment/Documentmg Progress 

The following table of instruments for program assessment and documenting 
progress are recommended for use in Early Intervention and Early Childhood 
Special Education programs. 
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Appendix IV 



Definitians 



The following definitions apply to the section on evaluation and assessment 
Early Intervention and Early Childhood Special Education programs. 



59 75 



Definiiians 



1. Criterion-referenced assessment: instruments in which performance is 
evaluated relative to a predetermined level of mastery of specific skills (the 
"criterion"). Criterion-referenced tests compare a child's performance on 
each test item against a standard or criterion that must be met if the child 
is to receive credit for that item. The child is measured against the 
criterion rather than against norms established by other children's 
performance. 

2. Ecological approach to assessment: the ability to collect accurate 
information about a child that describes as many aspects of the child's 
fimctioning as possible (physical, intellectual, social) in as many settings 
as possible (home, daycare, preschool, commimity) so that an intervention 
program can be developed that will affect as much of the child's life as 
possible. 

3. Norm-referenced assessment: instruments that measure mastery of 
specific skills relative to how children in a reference group perform, 
usually from various parts of the coimtry and from difference 
socioeconomic backgrounds. The instruments provide an estimate of the 
extent to which a child is able to do what the average child his/her age can 
do. The tabled scores are usually expressed as grade or age equivalents, 
standard scores, or percentile scores. 

4. Reliability: refers to the degree to which scores are fi*ee firom error of 
measurement, i.e., consistent, dependable, and repeatable. This is usually 
ascfa-tained by administering the test to the same person more than once 
and comparing scores (the consistency of test scores over time: test-retest), 
by administering first the odd items and then the even items on the test to 
the same person and comparing the two resulting scores (split-half), or by 
different test-givers administering the test (inter-rater). 

5. Standardized test: tests that include fixed administration and scoring 
procedures, empirical testing of items, standard formats, and tables of 
appropriately derived norms. Standardized tests most often yield a score or 
set of scores that may be used to compare a child's performance with those 
of others in his or her age group. 

6. Validity: the extent to which the test fulfills the pxupose for which it is 
intended. There are three major types of validity: 

construct validity - the extent to which the test measures an underlying 
construct, such as intelligence, self-esteem, or creativity. 
content validity - the extent to which test items represent the larger body of 
content or "domain" the test is intended to measure (Langhorst, 1989), 
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criterion-related validity - the ejctent to which a child's performance on an 
assessment measure can be used to estimate performance on a criterion 
measure, whether it is fiiture performance (predictive validity) or 
performance at the same point in time (concurrent validity). 
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Code of Fair Testing Prdictices in Education 

The following guidelines are adapted from the publication Code of Fair Testing 
Practices in Education. The complete docimient is available from the Joint 
Committee on Testing Practices. 
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Code of Fair Testing Practices in Education 



The Code of Fair Testing Practices in Education^ provides guidelines for 
professionals involved in educational testing. The Code is meant to be understood 
by the general public; it is limited to educational tests; and the primary focus is on 
those issues that affect the proper use of tests. The Code presents standards for 
educational test developers and users in four areas: 

A . Developing/Selecting Tests 

B. Interpreting Scores 

C . Striving for Fairness 

D. Informing Test Takers 

The following information stunmarizes the major points from the Code of Fair 
Testing Practices in Education, with emphasis only on test users. For the 
piirposes of Early Intervention and Early Childhood Special Education, the 
information for test developers is beyond the scope of this technical assistance 
paper. 

A * De veloping/Selectuig ^propriate Tests 



Test users should select tests that meet the purpose for which they 
are to be used and that are appropriate for the intended test-taking 
populations. 



Test Users Should: 

1. Investigate potentially useful soiirces of information, in addition to 
test scores to corroborate the information provided by tests. 

2. Read the materials provided by test developers and and avoid using 
tests for which unclear or incomplete information is provided. 

3. Become familiar with how and when the test was developed and tried 
out. 

4. Ascertain whether the test content and norms group(s) or 
comparison group(s) are appropriate for the intended test takers. 

5. Select and use only those tests for which the skills needed to 
administer the test and interpret scores correctly are available. 



^ From the Code of Fair Testing Practices in Education. This is not copyrighted material. Copies 
of the complete Code may be obtained from: Joint Committee on Testing Practices. American 
Psychological Association. 1200 17th Street, NW, Washington, D.C. 20036. 
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R Interpretmg Scores 



Test users should interpret scores correctly. 



Test Users Should: 

1. Obtain information about the scale used for reporting scores, the 
characteristics of any norms or comparison group(s), and the 
limitations of the scores. 

2. Interpret scores taking into accoimt any major differences between 
the norms or comparison groups and the actual test takers. Also 
take into account any differences in test administration practices or 
familiarity with the specific questions (items) in the test. 

3. Avoid using tests for purposes not specifically recommended by the 
test developer unless evidence is obtained to support the intended use. 

4. Explain how any passing scores were set and gather evidence to 
support the appropriateness of the scores. 

Striving for Fairness 



Test users should select tests that have been developed in ways that 
attempt to make them as fair as possible for test takers of different 
races, gender, ethnic backgroimds, or handicapping conditions. 



Test Users Should: 

1. Evaluate the procedures used by test developers to avoid potentially 
insensitive content or language, 

2. When necessary^ and feasible, use appropriately modified forms of 
tests or administration procediires for test takers with handicapping 
conditions. Interpret standard norms with care in the light of the 
modifications that were made. 



Testing Practices. American Psychological Association. 1200 17th Street, NW, 
Washington, D.C. 20036. 
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Informing Test Takers 



Under some circiimstances test developers have direct control of 
tests and test scores. Under other circumstances, test users have 
such control. Whichever group has direct control of tests and test 
scores should take the steps described below. 



Test Users Should: 

1. Provide test tsikers or their parents/guardians with information 
about rights test takers may have to obtain copies of tests and 
completed answer sheets, retake tests, have tests rescored, or cancel 
scores. 

2. Tell test takers or their parents/guardians how long scores will be 
kept on file and indicate to whom and xmder what circumstances test 
scores will or will not be released, 

3. Describe the procedxares that test takers or their parent s/guardians 
may use to register complaints and have problems resolved. 




Appendix VI 
Multidisciplinaiy Team Beix>rt - Samples 



ERIC 



69 

82 



Multidisciplinaxy Team (MDT) 
E>valuation Report for 
Early InterventLon 



I . Child Information 





Date of Report 


Child's Name 


Date of Birth 


Age 


Resident District 


Current Program/Services 


Parent/G^^ardian 


Home Address: Street, City, ZIP 


Home Phone 


Work Phone 


Referral Coordinator 


Work Phone 


Provider (if appropriate) 


Work Phone 



Reason for Referral: 



□ Initial RefeiTal 

□ Evaluate Current Program 

□ Other (explain): 



II. Summary of Evaluations, Parent Input, and Present Performance 
Age at which concerns were first noted by parent and/or program: 



Developmental, medical, and other significant background information 
fix>m parent and other sources: 
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Summary of Evaluation Results: Include functional performance and other 
observational data,. (Add additional pages, as necessary, for this section) 



Cognitive: 



Receptive Language: 



Expressive Language: 



Gross Motor: 



Fine Motor: 



Self-Help: 



Social: 
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III. Detennination of Disability; 



1 • After examination of the information and substantiating data from 
individual reports in Section does this child meet the criteria for 
early intervention under OAR 581-15-950? 

□ Yes □ No 



If yesy what is/are the areas of developmental delay? 

□ Cognitive development 

□ Receptive language 

□ Expressive language 

□ Gross motor development 

□ Fine motor development 

□ Social, emotional, or behavioral development 

□ Self-help skills, or 

□ From birth through 18 months of age there is docimientation 
from a physician licensed by a state board of medical 
examiners that the child has an identified genetic, 
neurological, muscular, or medical condition that will result 
in developmental delay if not provided early intervention 
services. 



3. Ih what specific w£^ does the disability interfere with the child's 
behavioral and developmental functioning in the present home^ 
preschool^ or daycare setting? 



4. Can all of the child's needs be met within the home, day care^ or 

preschool setting, without specially designed instruction or services? 

□ Yes □ No 

If yes, the child does not demonstrate the need for early intervention 
services that would require placement in an eaxiy intervention 
program. 
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5, Do some or all of this child*s needs require early intervention 
services? 

□ Yes □ No 

If yes, the need for esaHy intervention services is demonstrated by the 
evaluation results, observations, medical reports, and parent 
information* 

6, What leaming^teaching styles and program modifications are 
necessaiy? 



IV« Documentation 

1. Were parents in attendance at the MDT meeting? 

□ Yes □ No 
If no, date MDT results shared with parents: 



MDT Members (Names) 


Title 


Report Submitted 






a 


Yes 


a 


No 






a 


Yes 


a 


No 






□ 


Yes 


□ 


No 






□ 


Yes 


a 


No 






a 


Yes 


□ 


No 



Other MDT Members 


Relationship./Position 















2. A dissenting report is filed by an MDT member who does not concur 
with the MDT findings and report. 

Dissenting Reports will be filed by: 

3. Tentative date of IFSP meeting: 
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Multadisciplinary Team (MDT) 
Evahiatiaa Report for 
Earty Childhood Special Education 



I . Child hiformation 





Date of Report 


Child's Name 


Date of Birth 


Age 


Resid strict 


Current Program/Services 


Parent/Guardian 


Home Address: Street, City, ZIP 


Home Phone 


Work Phone 


Referral Coordinator 


Work Phone 


Provider (if appropriate) 


Work Phone 



Reason for Referral and Suspected Disability: 

□ 3 Year Evaluation 

□ Evaluate Current Program 

□ Other (explain): 



II . Summary of Evaluations^ Parent Input, and Present Performance 
Age at which concerns were first noted by parent and^or program: 



Developmental, medical, and other significant background information 
from parent and other soiu^ces: 



Summary of Evaluation Results: Include functional performance and other 
observational data. (Add additional pages, as necessary, for this section) 



Cognitive: 



Receptive Language: 



Expressive Language: 



Gross Motor: 



Fine Motor: 



Self-Help: 



Social: 
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III. Detennination of Disability: 



1 . After examination of the information and substantiating data fix>m 
individual reports in Section II, does this child meet the critezia for 
early childhood special education under OAR 581-15-950 or 
OAR 581-15^1? 

□ Yes □ No 

If yes, what are the areas of delay for the noncategorical definition of 
developmental delay under OAR 581-15-950? 

□ Cognitive development 

□ Receptive language 

□ E:cpressive language 

□ Gross motor development 

□ Fine motor development 

□ Social, emotional, or behavioral development 

□ Self-help skills, 
or 

If yes, what are the handicapping conditions under OAR 581-15^1? 

□ Visual Impairment 

□ Hearing Impairment 

□ Speech/Language Impairment 

□ Orthopedic Impairment 

□ Specific Learning Disability 

□ Seriously Emotionally Disturbed 

□ Mentall Retardation 

□ Autism 

□ Deaf/Blind 

□ Other Health Impairment 

□ Tratmiatic Brain Injiuy 

3. In what specific way does the disability interfere with the child's 
behavioral and developmental functioning in the present home^ 
preschool, or daycare setting? 



o n 



ERIC 



Can all of the cMd's needs be met within the home, day care, or 
preschool setting, without spedaUy designed instruction or services? 

□ Yes □ No 

If yes, the child does not demonstrate the need for earty childhood 
special education services that would require placement in an eariy 
childhood special education program. 

Do some or all of this child's needs require eaiiy childhood special 
education services? 

□ Yes ^ No 

If yes, the need for eariy childhood special education services is 
demonstrated hy the evaluation results, observations, medical 
reports, and parent information. 

What learning/teaching styles and program modifications are 
necessary? 
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IV, DocuiDiBntation 

1 . Were parents in attendance at the MDT meeting? 

□ Yes □ No 



If no, date MDT results shared with parents: 



MDT Members (Names) 


Title 


Report Submitted 






a 


Yes 


a 


No 






a 


Yes 


a 


No 






a 


Yes 


a 


No 






a 


Yes 


a 


No 






a 


Yes 


a 


No 



Other MDT Members 


Relationship/Position 















A dissenting report is filed by an MDT member who does not concur 
with the MDT findings and report. 



Dissenting Reports will be filed by: 
5. Tentative date of IFSP meeting: _ 
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